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On December 8, 2003, the U. S. Department of Education’s Teacher Assistance Corps
reviewed New York State’s implementation of the NCLB’s requirements for teachers
and made suggestions for improving the August 2003 version of this memo on the “high
objective uniform State standard of evaluation” or HOUSSE. This revised version
responds to those suggestions and makes some technical corrections.

= A State Context section was added on page 1.

* |n Appendix D, Parts 1 and 2, the dates were changed to August 1, 2003; in Part 1,
the original lines 2 and 3 were combined and subsequent lines were renumbered; in
Part 2, the original lines 2 and 4 were combined and subsequent lines were
renumbered; on line 8 of the revised Part 1 points per instance of professional
service were reduced from 25 to 10.

= References to pre-kindergarten teachers were deleted to be consistent with NCLB
NYS Field Memo #06-2003.

This revised guidance should be used for all HOUSSE evaluations conducted on or
after March 1, 2004. HOUSSE evaluations conducted prior to that date that were based
on the August 4, 2003 version of this field memo are valid and do not need to be
repeated. If you have questions about this memo, please write to
nclbnys@mail.nysed.gov.
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Introduction

This non-regulatory guidance on the “high objective uniform State standard of
evaluation” (HOUSSE) reflects the New York State Education Department's (SED)
interpretation of the No Child Left Behind Act of 2001(NCLB) based on the statute and
final regulations as well as draft non-regulatory guidance and technical assistance
provided by the U.S. Department of Education (USDOE) through the date of its
publication. Federal information, including Improving Teacher Quality State Grants Title
Il, Part A, dated December 19, 2002, can be found on the Internet at
http://www.ed.gov/offices/OESE/asst.html.

This guidance supersedes previous SED guidance, unless otherwise noted, and is
subject to change in response to additional federal regulations and guidance.
Questions about this guidance should be sent to nclbnys@mail.nysed.gov. References
appear in italics throughout this document. They are explained in Appendix E.

For further information about the NCLB’s requirements, please refer to federal links
available at http://www.highered.nysed.gov/nclbfederal.htm.  For other information
about the NCLB’s requirements in New York State, please refer to other NCLB NYS
Field Memos at http://www.highered.nysed.gov/nclbhome.htm. Information about New
York State’s certification requirements can be found at
http://www.highered.nysed.gov/tcert/.

State Context

This guidance on the “high objective uniform State standard of evaluation” (HOUSSE)
should be used in the context of existing State requirements for teachers. Taken
together, State requirements and the HOUSSE ensure that all teachers subject to the
NCLB will have the subject matter competency required by the NCLB.

= All teachers must participate each year in activities specified in their school districts’
or BOCES’ professional development plan, as required in section 100.2(dd) of the
Commissioner’s Regulations, which is available online at
http://www.emsc.nysed.gov/development/requlations pdp.htm.  This professional
development, collaboratively developed by school district personnel, must address
the needs of the districts’ teachers and the learning needs of the districts’ students.

= All teachers must participate each year in Annual Professional Performance
Reviews (APPRs) that are required by section 100.2(o) of the Commissioner’s
Regulations, shown in Appendix C of this document. APPRs must address content
knowledge, pedagogical practices, instructional delivery, student assessment,
collaboration and reflective practice.

= Ongoing professional development (175 hours every five years) is required for all
teachers with professional certificates in section 80-5.6 of the Commissioner’s
Regulations, available at http://www.highered.nysed.gov/tcert/part80.htm#3.4. This
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professional development must be consistent with the professional development
goals and objectives in the school district’s professional development plan.

Teachers and administrators in low-performing schools receive a range of
professional development services focused on improving student achievement from
the State and its technical assistance networks. The statewide network of Regional
School Support Centers (RSSCs) builds capacity and improves educational results
in schools and school districts with low performance on NCLB accountability criteria
and key special education indicators that are consistent with the federal Office of
Special Education Programs (OSEP) Government Performance Results Act (GPRA)
indicators. Based on the specific areas of low performance, RSSCs partner with
school and district representatives and other relevant networks and service
providers to complete a data-driven causal analysis of the strategic conditions that
should be addressed and the initiatives/services that should be implemented.
RSSCs do not use "one fits all" or region-wide approaches to professional
development. They recommend professional development based on "root causes”
identified for a particular program area, school or group of schools. Professional
development is increasingly being implemented in an embedded manner, with
expert coaches/mentors working with teachers and/or administrators across
programs (general education, special education, bilingual, etc.) to ensure that
strategies and skills are understood and implemented with fidelity. On a tri-annual
basis, RSSCs submit written Status Reports to SED indicating target areas, root
causes, services and service providers, and results. The RSSC network functions
as a learning community to share information and evidence-based approaches in
regard to school/district engagement, causal analysis and the strategic provision of
professional development and services.

Part A
NCLB Requirements for the HOUSSE

A1,

What is the “high objective uniform State standard of evaluation”
(HOUSSE)?

The NCLB requires all public school teachers of core academic subjects to be
“highly qualified” for all the core academic subjects they teach by the end of
school year 2005-2006. To be ‘“highly qualified,” teachers must have a
bachelor’s degree, be certified for the classes they are teaching (except certain
charter school teachers) and demonstrate subject matter competency in all core
subjects they teach. The “high objective uniform State standard of evaluation”
(HOUSSE) is one option that some teachers can use to demonstrate their
subject matter competency. The statutory definition of the HOUSSE appears in
Appendix A. [NCLB 9101(23)(C) and 34 CFR 200.55 and 200.56]

Under the NCLB, core academic subjects are: English, reading or language arts,
mathematics, science, foreign languages, civics and government, economics,
arts, history and geography. [NCLB 9101(11)]



A2.

A3.

Which teachers can use the HOUSSE?

The NCLB makes the HOUSSE available only to teachers who are “not new to
the profession.” [34 CFR 200.56(c)] The NCLB permits the states to define
“‘new to the profession” and “not new to the profession.”

= SED defines “new to the profession” as the first year following the effective
date of a teacher’s first teaching certificate, except with respect to charter
school teachers who are not certified as permitted by section 2854(3)(a-1) of
Education Law, for whom SED defines “new to the profession” as the first
year following the date upon which the teacher met the applicable
qualification in section 2854(3)(a-1) of Education Law.

= SED defines “not new to the profession” as after the first year following the
effective date of a teacher’s first teaching certificate, except with respect to
charter school teachers who are not certified as permitted by section
2854(3)(a-1) of Education Law, for whom SED defines “new to the profession”
as the first year following the date upon which the teacher met the applicable
qualification in section 2854(3)(a-1) of Education Law.

For example, a teacher whose first-ever certificate took effect on September 1,
2003 is “new to the profession” until September 1, 2004, when the teacher would
become “not new to the profession.”

Using these definitions:

= the HOUSSE is not available to teachers in the first year of their first
certification.

= the HOUSSE is available to teachers after the first year of their first
certification.

What non-HOUSSE options can teachers use to demonstrate their subject
matter competency?

Appendix B summarizes all the options that teachers can use to demonstrate
subject matter competency under the NCLB. Teachers in the first year of their
first certification cannot use the HOUSSE option. Teachers beyond the first year
of their first certification have different non-HOUSSE options, depending on their
teaching assignments.

= Elementary school teachers of core academic subjects -- defined as the
teachers of record in kindergarten (K) through 6 common branch classes and
in special education classes covering instructional content at the level of
grades K through 6 in any setting -- have only one non-HOUSSE option,
examinations. Those examinations include either (1) two New York State



Part B

Teacher Certification Examinations — the Liberal Arts and Sciences Test
(LAST) and the Assessment of Teaching Skills — Written; or (2) the NTE Core
Battery, which was accepted by SED for certification in the past.

Please note that not all special education teachers are subject to the NCLB,
as explained in Item B1.

Middle and secondary school teachers of core academic subjects -- defined
as core subject teachers in grades 7 through 12 and teachers of foreign
languages, the arts and reading at all grade levels -- have five non-HOUSSE
options for demonstrating their subject matter competency, including: (1)
passing an appropriate exam in the subjects; (2) completing a college major
in the subjects; (3) completing coursework equivalent to a major (30 semester
hours) in the subjects; (4) having a graduate degree in the subjects; and (5)
having a New York State permanent or professional certificate in the subjects.

Teachers Who May Want to Use the HOUSSE

B1.

Which teachers may want to use the HOUSSE?

Teachers may want to use the HOUSSE to be “highly qualified” to teach classes
in core academic subjects if they:

are past their first year of teaching; and
have a bachelor’s or higher degree; and

are State certified for the classes they are teaching (except certain charter
school teachers); and

are teaching a core academic subject; and

have not demonstrated their subject matter competency with any of the other
options permitted by the NCLB.

Teachers who may meet the above criteria include, but are not limited to:

teachers with common branch or special education certificates issued before
examinations were required for certification in 1984 and who teach common
branch classes or other classes with instructional content at the level of
grades K through 6;

teachers with certificates for grades 7 through 12 and extensions to teach
specific subjects at the elementary level,



B2.

= teachers of core academic subjects in grades 7 and above who have
common branch certificates or special education certificates;

= teachers in alternative education programs;

= teachers of Career and Technical Education (CTE) classes who have a
bachelor’s degree, who are teaching classes that can be used for credit in a
core academic subject and who are certified as CTE teachers rather than in
the core academic subjects they are teaching;

= teachers doing “incidental teaching” in core academic subjects, as permitted
in section 80-5.3 of the Commissioner's Regulations, who have not
demonstrated subject matter competency in the “incidental” subjects they are
teaching in one of the other ways required by the NCLB.

NOTE ON SPECIAL EDUCATION TEACHERS

Please note that some special education teachers are not subject to the NCLB’s
requirements. The USDOE indicated in its comments on the final NCLB Title |
regulations issued last year that special education teachers who do not directly
instruct students in any core academic subject or who provide only consultation
to “highly qualified” teachers need not be “highly qualified” in core academic
subjects. Indirect consultant services include adapting curricula, using
behavioral supports and interventions, and selecting appropriate
accommodations.

The Senate bill (S.1248) on the reauthorization of the Individuals with Disabilities
Education Act (IDEA) contains a definition of "highly qualified" for special
education teachers that differs from the general NCLB definition and that would
give special education teachers an additional year to become highly qualified.
The House bill (H. R. 1350) uses the NCLB definition of "highly qualified." As of
this writing, it has yet to be determined what the IDEA definition will be and how
the IDEA definition will impact the NCLB requirements for special education
teachers. SED will issue further guidance when final information is available.

Are all teachers of core academic subjects required to use the HOUSSE?

No. Teachers of core academic subjects who are beyond the first year of their
first certification may use the HOUSSE as one option for demonstrating their
subject matter competency, as shown in Appendix A. They may also use other
NCLB options. For example, they may decide to use a Content Specialty Test to
demonstrate their subject matter competency.



B3.

Part C

Can a teacher have a HOUSSE evaluation more than once?

Once a teacher has satisfied the HOUSSE for an employer, the teacher remains
“highly qualified” for as long as the teacher works for that employer for the
subjects covered by that HOUSSE, even if there is a break in employment.

Some teachers may need more than one HOUSSE, as illustrated by the
examples below.

= |If an employer assigns a teacher to teach new core academic subjects that
the teacher has not taught before for that employer, the teacher would need
to be evaluated with the HOUSSE for the new subjects if the teacher has not
already demonstrated subject matter competency in the new subjects in one
of the ways required by the NCLB.

= |f a teacher does not satisfy the requirements of the HOUSSE, the teacher
may have additional HOUSSE evaluations until the teacher does satisfy the
requirements, so long as the employer ensures that all teachers of core
academic subjects are “highly qualified” by the end of school year 2005-2006.
Between HOUSSE evaluations, teachers may be able to complete graduate
education, certification requirements, examinations, professional
development, professional service or other activities that would enable the
teacher to satisfy the HOUSSE. For example, special education teachers in
self-contained classrooms covering instructional content above grade 6 might
need multiple HOUSSE evaluations to demonstrate subject matter
competency in each core academic subject they teach.

New York State’s Definition of the HOUSSE

C1.

What was New York State’s interim definition of the HOUSSE?

In NCLB NYS Field Memo #01-2002, dated October 28, 2002, SED issued an
interim definition of the HOUSSE, pending final regulations and guidance from
the USDOE. The interim definition was needed so that LEAs could comply with
the NCLB’s requirements for parental notification.

The October 2002 Field Memo stated that teachers satisfied the requirements of
the HOUSSE if they successfully participated in professional development
pursuant to district professional development plans [section 100.2(dd) of the
Commissioner’s Regulations] in conjunction with required annual professional
performance reviews for teachers [section 100.2(o) of the Commissioner’s
Regulations].

Technical assistance provided by the USDOE after SED issued its interim
definition makes it necessary for SED to issue a new definition of the HOUSSE.



C2.

What is New York State’s new definition of the HOUSSE?

The following definition of the HOUSSE takes effect on August 1, 2003. This
new definition supersedes the previous definition. Teachers who met the
previous definition must also meet the new definition.

New York State’s Definition
of the High Objective Uniform State Standard of Evaluation

The “high objective uniform State standard of evaluation”
(HOUSSE) is an evaluation conducted locally as part of
either (1) a pre-employment review or (2) an Annual
Professional Performance Review, as required in section
100.2(0) of the Commissioner’s Regulations, that enables a
teacher who is beyond the first year of the effective date of
the teacher’s first teaching certificate to demonstrate subject
matter competency in all core academic subjects the teacher
teaches based on objective, coherent information acceptable
to the Commissioner.

This definition is aligned with section 100.2(0) of the Commissioner’s
Regulations, shown in Appendix C, which requires an Annual Professional
Performance Review (APPR) for each public school teacher in New York State.
As shown in bold-faced type in Appendix C, subparagraph 100.2(o)(b)(1)(i)
requires an APPR to include an evaluation of a teacher’s knowledge of the
subject matter area and curriculum. A HOUSSE evaluation conducted as part of
an APPR would only need to be changed in one way: the evaluation of a
teacher’s knowledge of the subject matter area and curriculum would need to be
based, at least in part, on objective, coherent information acceptable to the
Commissioner, as described in Item C3 and Appendix D.

The HOUSSE definition also refers to the use of the HOUSSE in a “pre-
employment review.” Teachers beyond their first year of certification who are
candidates for teaching positions but who have not yet demonstrated subject
matter competency for each subject that their prospective employer may want
them to teach may use the HOUSSE, if the prospective employer agrees, to
demonstrate their subject matter competency before they are hired. In the short
term, this would permit LEAs to meet the NCLB requirement that all teachers
hired after September 2002 to teach core academic subjects and supported by
Title 1, Part A funds must be “highly qualified” when hired. In addition, this would
permit all employers to hire only “highly qualified” teachers after June 2006, when



Cs.

all public school teachers of core academic subjects must be “highly qualified” for
each core subject that they teach.

Charter schools are not subject to section 100.2(o) of the Commissioner’s
Regulations because charter schools are generally exempt from State
regulations governing public schools. However, a charter school may voluntarily
use Annual Professional Performance Reviews in order to meet the HOUSSE
requirements.

A record of the HOUSSE evaluation must be retained by an employer for six
years from the date of the teacher’s termination, according to section 185.11,
Appendix | of the Commissioner's Regulations concerning Records Retention
and Disposition. However, SED recommends that public school employers retain
these records for seven years from the date of a teacher’s termination in order to
be consistent with the teacher's employment rights. The names of laid-off
teachers eligible for recall must be maintained on a preferred list for seven years.

What types of “coherent, objective information” are acceptable to the
Commissioner for the HOUSSE?

Appendix D contains two lists of coherent, objective information about a teacher’s
subject matter competency that are acceptable to the Commissioner for the
HOUSSE option. To successfully complete the HOUSSE, a teacher must either
have (1) 100 points on Part 1 or (2) 100 points for each applicable core academic
subject on Part 2. The point system creates a consistent statewide process and
emphasizes that many combinations of information about a teacher’'s subject
matter competency can be used to meet the HOUSSE option.

= Part 1 is for common branch elementary school classes in grades K through 6
and for special education classes covering instructional content at the level of
grades K through 6.

= Part 2 is for classes in core academic subjects in grades 7 through 12,
including special education classes specially designed to be equivalent to the
general education curriculum at this level, and classes in the arts, foreign
languages and reading at all grade levels.

Parts 1 and 2 of Appendix D can serve as HOUSSE evaluation tools because
they permit a local evaluator to record the points that a teacher earns for each
type of information related to subject matter competency.

SED welcomes suggestions for additional “objective, coherent information” that
would demonstrate that a teacher has subject matter competency. Please send
suggestions to nclbnys@mail.nysed.gov. As needed, SED will issue updates of
Appendix D.
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C4.

Part D

Teachers and their evaluators should interpret the lists of information in Appendix
D based on the information provided in this document and the plain language of
the lists. Questions may be sent to nclbnys@mail.nysed.gov. SED will issue
updated guidance as needed, but HOUSSE evaluations based on the lists in
Appendix D in this document are valid regardless of any revisions that may be
made to the lists in the future.

What time periods are covered by a HOUSSE?

Once a teacher demonstrates subject matter competency in a core academic
subject through a HOUSSE evaluation, the teacher is deemed to have
demonstrated competency in that subject indefinitely for that employer.

Accountability and Records

D1.

D2.

D3.

Will SED maintain records on whether individual teachers have met the
HOUSSE?

No.
Must employers maintain records on HOUSSE evaluations?

Yes. Employers must maintain such records for no less than six years from the
end of the last school year in which the teacher is employed. These records may
be used to demonstrate that the employer is in compliance with the NCLB’s
requirements and has submitted accurate and complete data to SED about its
teachers’ qualifications.

A record of the HOUSSE evaluation must be retained by an employer for six
years from the date of the teacher’s termination, according to section 185.11,
Appendix | of the Commissioner's Regulations concerning Records Retention
and Disposition. However, SED recommends that public school employers retain
these records for seven years from the date of a teacher’s termination in order to
be consistent with the teacher's employment rights. The names of laid-off
teachers eligible for recall must be maintained on a preferred list for seven years.

Must teachers maintain their own records when they use the HOUSSE?
Teachers are not required to maintain records of their HOUSSE evaluations.

However, SED recommends that teachers retain their records in case an
employer’s records are lost or the teacher wants to work for another employer.
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D4.

Are HOUSSE evaluations transferable from one employer to another?

Since the HOUSSE is a statewide standard of evaluation, SED recommends that
LEAs, BOCES and State schools accept HOUSSE evaluations conducted by
other employers. SED also recommends that HOUSSE evaluations be signed by
both an employer’s representative and the teacher so that they can serve as
official documents when a teacher changes employers. When a teacher has
satisfied the HOUSSE for a specific program taken over by a school district or a
BOCES, the teacher remains “highly qualified” indefinitely in that program,
consistent with the provisions of sections 3014-a and 3014-b of Education Law.
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APPENDIX A
NCLB Definition of the
High Objective Uniform State Standard of Evaluation (HOUSSE)

NCLB Section 9101(23)

(C) when used with respect to an elementary, middle, or secondary school teacher who
is not new to the profession, means that the teacher holds at least a bachelor's degree
and —

(i) has met the applicable standard in clause (i) or (ii) of subparagraph (B), which
includes an option for a test; or

(i) demonstrates competence in all the academic subjects in which the teacher teaches
based on a high objective uniform State standard of evaluation that —

(I) is set by the State for both grade appropriate academic subject matter knowledge
and teaching skills;

(I1) is aligned with challenging State academic content and student academic
achievement standards and developed in consultation with core content specialists,
teachers, principals, and school administrators;

(Il1) provides objective, coherent information about the teacher's attainment of core
content knowledge in the academic subjects in which a teacher teaches;

(IV) is applied uniformly to all teachers in the same academic subject and the same
grade level throughout the State;

(V) takes into consideration, but not be based primarily on, the time the teacher has
been teaching in the academic subject;

(V1) is made available to the public upon request; and

(VII) may involve multiple, objective measures of teacher competency.

11



Appendix B
New York State Definition of a “Highly Qualified” Teacher
and Options for Demonstrating Subject Matter Competency in Core Academic Subjects

In New York State, a “highly qualified” teacher: (1) has a bachelor’s or higher degree; and (2) is certified
(except for certain charter school teachers) for the subjects the teacher is teaching (or doing permissible
“incidental teaching”); and (3) has demonstrated subject matter competency in all core academic subjects

the teacher is teaching. The options for demonstrating subject matter competency are shown below.

Options for Demonstrating Subject Matter Competency in Core Academic Subjects
Teachers listed on the left must meet only ONE of the checked options for their cohort.

Successful Successful Successful Successful Possession The New York
completion of | completion completion of completion of | of a New York State

the of an coursework a graduate State high objective
appropriate academic equivalenttoan | degreeinthe | permanentor | uniform State

exam(s) in the | majorinthe | academic major appropriate professional standard of

appropriate | appropriate | (30 credits) in the subjects certificate in evaluation

COHORTS subjects subjects appropriate the appropriate (HOUSSE)

subjects subjects

Teachers of common branch and special education classes with instructional content in grades K through 6

First year of first

certification v
After first year of
first certification v v

Teachers of core academic subjects with instructional content in Grades 7 through 12
All teachers of foreign languages, the arts and reading

First year of first

certification v v v v/ V4
After first year of
first certification v v v v v v

Core academic subjects

English, reading or language arts, mathematics, science, foreign languages, civics and government,
economics, arts, history and geography.

Appropriate exams

For teachers of common branch and special education with instructional content in Grades K through 6: the
Liberal Arts and Sciences Test (LAST) for subject knowledge and the Assessment of Teaching Skills-
Written (ATS-W) for teaching skills (except for teachers in alternative teacher certificate programs)

For teachers of core academic subjects with instructional content in Grades 7 through 12 and all teachers
of foreign languages, the arts and reading: Content Specialty Tests (CSTs) in the subjects taught

For teachers beyond the first year of certification: the exams listed above, or other exams in the subjects
taught that were accepted by SED at the time they were certified

HOUSSE

An evaluation conducted locally on or after August 1, 2003, as part of either (1) a pre-employment review or
(2) an Annual Professional Performance Review, that enables teachers who are beyond the first year of
their first certification to demonstrate subject matter competency in all core academic subjects they teach
based on objective, coherent information acceptable to the Commissioner.

12




APPENDIX C

Section 100.2(o) of the Commissioner’s Regulations
Regarding Annual Professional Performance Reviews

* * * * *

Subdivision (o) of section 100.2 of the Regulations of the Commissioner of Education is amended,
effective September 3, 1999, as follows:

(o) Annual professional performance review.

* * * * *

(1) The governing body of each school district and board of cooperative educational services shall ensure
that the performance of all professional personnel, except evening school teachers of nonacademic,
vocational subjects, will be reviewed annually.

* * * * *

(2) For school years commencing on or after July 1, 2000, each school district and BOCES shall be
subject to the requirements of this paragraph.

* * * * *

(i1) Annual review. The governing body of each school district and BOCES shall ensure that the
performance of all teachers providing instructional services or pupil personnel services, as defined in
section 80.1(w) of this Title, is reviewed annually, except evening school teachers of adults enrolled
in nonacademic, vocational subjects; and supplementary school personnel, as defined in section 80.33
of this Title.

(ii1) Professional performance review plan.
(a) Development and adoption of the plan.

(1) By September 1, 2000, the governing body of each school district and BOCES shall adopt a plan,
which may be an annual or multi-year plan, for the annual professional performance review of its
teachers providing instructional services or pupil personnel services, as defined in section 80.1(w) of
this Title, that meets the content requirements prescribed in clause (b) of this subparagraph.

(2) Each superintendent and in the case of the City School District of the City of New York, the
Chancellor, in collaboration with teachers, pupil personnel professionals, administrators and parents
selected by the superintendent or in the case of the City School District of New York, the Chancellor,
with the advice of their respective peers, shall develop the professional performance review plan,
which shall be approved by the governing body of each school district or BOCES, filed in the district
or BOCES office, as applicable, and available for review by any individual no later than September
10th of each year. The governing body of each school district and BOCES shall provide organizations
representing parents and the recognized representative of the teachers' bargaining unit with an
opportunity to comment on such plan prior to its adoption.
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(b) Content of the plan.

(1) Criteria for evaluation of teachers providing instructional services. The professional performance
review plan shall describe the criteria that the school district or BOCES shall use to evaluate its
teachers providing instructional services, which shall include but not be limited to an evaluation of
the following:

(i) Content knowledge, the teacher shall demonstrate a thorough knowledge of the subject matter
area and curriculum.

(i1) Preparation, the teacher shall demonstrate appropriate preparation employing the necessary
pedagogical practices to support instruction;

(ii1) Instructional delivery, the teacher shall demonstrate that the delivery of instruction results in active
student involvement, appropriate teacher/student interaction and meaningful lesson plans resulting in
student learning;

(iv) Classroom management, the teacher shall demonstrate classroom management skills supportive of
diverse student learning needs which create an environment conducive to student learning;

(v) Student development, the teacher shall demonstrate knowledge of student development, an
understanding and appreciation of diversity and the regular application of developmentally
appropriate instructional strategies for the benefit of all students;

(vi) Student assessment, the teacher shall demonstrate that he or she implements assessment techniques
based on appropriate learning standards designed to measure students' progress in learning;

(vii) Collaboration, the teacher shall demonstrate that he or she develops effective collaborative
relationships with students, parents or caregivers, as needed, and appropriate support personnel to
meet the learning needs of students.

(viii) Reflective and responsive practice, the teacher shall demonstrate that practice is reviewed,
effectively assessed and appropriate adjustments are made on a continuing basis.

(2) Criteria for the evaluation of teachers providing pupil personnel services. The plan shall describe the
criteria that the school district or BOCES shall use to evaluate teachers providing pupil personnel
services, as defined in section 80.1(w) of this Title.

(3) Assessment approaches. The plan shall describe the methods that the school districts or BOCES shall
employ to assess teachers' performance, which may include but is not limited to the following:
classroom observation, videotape assessment, self review, peer review and portfolio review. For
teachers possessing a transitional or initial certificate, the plan shall require the teacher to be
evaluated based on portfolio review, which may include but is not limited to: a video of teaching
performance, a sample lesson plan, a sample of student work, student assessment instruments and the
teacher's reflection on his or her classroom performance.

* * * * *

14



Appendix D (Revised December 2003)
Evaluation Tool for Using Information
Acceptable to the Commissioner of Education for the HOUSSE

Appendix D -- Part 1
For teachers of common branch classes in grades K through 6
and special education classes with grades K through 6 instructional content

Teachers of the above classes who are beyond the first year of their first certification and who have not passed
both the New York State Teacher Certification Examination ( NYSTCE) Liberal Arts and Sciences Test (LAST)
and the NYSTCE Assessment of Teaching Skills — Written (ATS-W) -- or comparable tests accepted by SED
when they were certified -- may demonstrate their subject matter competency and teaching skills using a “high
objective uniform State standard of evaluation” (HOUSSE).

To use the HOUSSE to demonstrate subject matter competency and teaching skills, teachers described above

must earn at least 100 points as part of either (1) a pre-employment review or (2) an Annual Professional
Performance Review conducted after August 1, 2003. Points may be earned on every line below. Please
refer to Part 3 for definitions.

#

POINTS
Coherent, objective information EARNED

EDUCATION AND CREDENTIALS

Successful completion of (a) a bachelor's degree program with a general education
component or (b) the Liberal Arts and Sciences Test (LAST). (30 points)

Successful completion of a State-approved program leading to a common branch or
special education certificate or successful completion of a State transcript review or
individual evaluation leading to a common branch or special education certificate or
possession of an extension to teach common branch classes on a 7-12 subject
matter certificate. (30 points)

Successful completion of a State-approved graduate program or 30 graduate credits
in elementary education, special education, reading or a related field. (30 points)

Certification by the National Board of Professional Teaching Standards in
elementary education or special education. (700 points)

PROFESSIONAL EXPERIENCE AND DEVELOPMENT

Teaching experience in common branch or special education classes. (Up to 50
points, 10 points per year, 15 points per year after school year 1998-1999)

Successful completion of professional development, pursuant to an employer’s
professional development plan, that is aligned with the Regents learning standards.
(Up to 50 points, 10 points for every 5 contact hours)

Supervision of a student teacher in a State-approved program leading to elementary
or special education certification. (30 points)

Professional service in elementary or special education. (Up to 50 points, 10 points
for each instance of professional service).

A formal review of subject knowledge and teaching skills. (60 points)

TOTAL POINTS
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specially designed instruction deemed equivalent to the general curriculum in grades 7 through 12;

= Teachers of the above classes who are beyond the first year of their first certification and who have not
demonstrated their subject matter competency for each core academic subject they teach in one of the ways
permitted by the NCLB may demonstrate their subject matter competency using a “high objective uniform State
standard of evaluation” (HOUSSE). The other ways that teachers may demonstrate their competency in a core
academic subject are: (1) passing a NYSTCE Content Specialty Test (CST) in the subjects or a comparable
test accepted by SED when they were certified; (2) completing an undergraduate major in the subjects; (3)
completing coursework equivalent to a major (30 credits) in the subjects; (4) completing a graduate degree in

Appendix D -- Part 2
For teachers of core academic subjects in grades 7 through 12;

and the arts, foreign languages and reading at all grade levels

the subjects; or (5) having a NYS permanent or professional certificate in the subjects.

= To use the HOUSSE to demonstrate subject matter competency in each core academic subject they teach,
teachers described above must earn at least 100 points using this checklist as part of either (1) a pre-
employment review or (2) an Annual Professional Performance Review conducted after August 1, 2003. Points

may be earned on every line below. Please refer to Part 3 for definitions.

CORE ACADEMIC SUBJECT:

#

| Coherent, objective information for the above subject

EDUCATION AND CREDENTIALS

Successful completion of (a) a bachelor's degree program with a general education
component or (b) the Liberal Arts and Sciences Test (LAST) (30 points)

Successful completion of a State-approved program leading to a certificate in the

2 subject or a State transcript review or individual evaluation leading to a certificate in
the subject (30 points)
Successful completion of graduate courses in the subject (Up to 50 points, 10 points
3 for every 3 graduate credits)
4 Licensure in a recognized profession that is related to the subject. (70 points)
Passing a federal or industry-standard exam in an occupational field related to the
S subject. (70 points)
Certification in the subject by the National Board of Professional Teaching Standards.
6 (100 points)
PROFESSIONAL EXPERIENCE AND DEVELOPMENT
Teaching experience in the subject in grades 7-12, including specially designed
7 instruction deemed equivalent to the general education curriculum in grades 7-12.
(Up to 50 points, 10 points per year, 15 points per year after school year 1998-1999)
Successful completion of professional development in the subject, pursuant to an
8 employer’s professional development plan, that is aligned with the Regents learning
standards. (Up to 50 points, 10 points for every 5 contact hours)
Supervision of a student teacher in a State-approved program leading to certification
9 in the subject or to certification in special education in a setting in which specially
designed instruction deemed to be equivalent to the general education curriculum in
grades 7 through 12 is provided. (30 points)
Professional service related to the subject. (Up to 50 points, 10 points for each
10 | instance of professional service.)
11 Formal review of subject knowledge. (50 points)

TOTAL POINTS
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Appendix D - Part 3
Definitions

FORMAL REVIEW
A formal review must be based on coherent, objective information about a teacher's subject matter
competency in a subject. Reviews must cover at least one of the following:

= Instructional goals, objectives and plans

= Instructional delivery

= Student achievement

= Self-assessment
Formal reviews should be conducted in accordance with local collective bargaining agreements, where
applicable, but such agreements need not include such reviews.
A peer review conducted by the New York State Academy of Teaching and Learning, described at
http://www.nysatl.nysed.gov/, is acceptable.

GENERAL EDUCATION COMPONENT

The general education component of undergraduate programs is the coursework in the liberal arts and
sciences that must be part of every State-approved bachelor’'s degree program in New York State under
section 3.47 of the Commissioner’s Regulations. For example, the liberal arts and sciences must be three-
quarters of the work in Bachelor of Arts programs; one-half the work in Bachelor of Science programs; and
one-quarter of the work in specialized bachelor's degree programs such as architecture.

PRE-EMPLOYMENT REVIEW

Candidates for teaching positions who are beyond their first year of certification may, with the agreement of
their prospective employers, use the HOUSSE to demonstrate subject matter competency for all subjects
they would be assigned to teach if they were hired.

PROFESSIONAL SERVICE
Examples of instances of professional service that would demonstrate a teacher’s subject matter
competency, and be counted as 10 points for each example, include:
= Providing district-approved professional development about the core subjects
= Providing mentoring to another teacher of the core subjects
= Giving presentations at professional meetings about the core subjects
= Developing curriculum in the core subjects
= Publishing in professional publications (journals, chapters, books) about the core subjects
= In the case of special education teachers:
--Providing consultation services to general education teachers about teaching the general
curriculum to students with disabilities
--Providing special education services to students with disabilities in core academic subject areas
--Providing services to nondisabled students in general education classes under the “incidental
benefits” provisions of the IDEA
--Providing supplemental instruction to students with disabilities related to a core subject area
Other comparable services may also be used.
Service can address either (1) the core academic subject itself or (2) strategies for teaching the core
academic subject.

RECOGNIZED PROFESSIONS OR FEDERAL OR INDUSTRY-STANDARD EXAMS

IN AN OCCUPATIONAL FIELD RELATED TO THE SUBJECT

Career and Technical Education teachers would be most likely to use this type of information. LEAs and
BOCES may use their best judgment to decide whether professional licensure and occupational exams are
related to core academic subjects. See http://www.op.nysed.qov/ for a list of professions licensed by the
Board of Regents.
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APPENDIX E

Guide to References

REFERENCES TO FEDERAL INFORMATION

The NCLB statute is also known as the Elementary and Secondary Education Act
(ESEA). The statute and related regulations and guidance can be found at
http://www.ed.gov/offices/OESE/asst.html.

References to the statute, regulations and related materials may be presented in this
guidance in brackets and italics, as described below.

[NCLB xxxx] refers to the federal statute and a section number. NCLB stands for
the No Child Left Behind Act of 2001.

[34 CFR xxxx] refers to the USDOE'’s final regulations and a section number. These
regulations have the force of law. CFR stands for Code of Federal Regulations.

[USDOE mm/dd/yy] refers to the USDOE’s comments on final regulations or the
USDOE’s non-regulatory draft guidance, with a publication date. Neither of these
have the force of law.

REFERENCES TO STATE INFORMATION

New York State Education Law can be found at:

--the Assembly’s web site: http://assembly.state.ny.us/leg/?cl=30

--the Senate’s web site: http://public.leqginfo.state.ny.us

[8 NYCRR xxxx] refers to Regulations of the Commissioner of Education in New
York State and a section number. NYCRR stands for New York Codes, Rules and
Regulations. These regulations have the force of law in New York State.
Regulations cited in this document can be found on-line at:

http://www.highered.nysed.gov/tcert/requlations.htm

http://www.emsc.nysed.gov/part100/opener.html.

18


http://www.ed.gov/offices/OESE/asst.html
http://assembly.state.ny.us/leg/?cl=30
http://public.leginfo.state.ny.us/menugetf.cgi
http://www.highered.nysed.gov/tcert/regulations.htm
http://www.emsc.nysed.gov/part100/opener.html

	UPDATED GUIDANCE:
	Implementing
	the NCLB’s
	The University of the State of New York

	Table of Contents
	
	
	
	Appendix B


	Appendix C
	Section 100.2\(o\) of the Commissioner’s Regul�


	Introduction
	
	High Objective Uniform State Standard of Evaluation (HOUSSE)
	COHORTS
	Options for Demonstrating Subject Matter Competency in Core Academic Subjects
	HOUSSE


	Section 100.2\(o\) of the Commissioner’s Regul�
	Definitions
	
	
	
	FORMAL REVIEW

	GENERAL EDUCATION COMPONENT
	PRE-EMPLOYMENT REVIEW
	PROFESSIONAL SERVICE
	RECOGNIZED PROFESSIONS OR FEDERAL OR INDUSTRY-STANDARD EXAMS
	IN AN OCCUPATIONAL FIELD RELATED TO THE SUBJECT
	Career and Technical Education teachers would be most likely to use this type of information.  LEAs and BOCES may use their best judgment to decide whether professional licensure and occupational exams are related to core academic subjects.  See  http://






